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The purpose of this project was to develop a social skills
curriculum for an effective After School Program for students
at risk. To accomplish this purpose, current research and
literature related to students at risk, motivational strategies,
and alternative programs to assist them were reviewed.
Additionally, on site visit to an actual program in the Yakima
School District were conducted.
At-risk students have a high potential for dropping out
of school due to the lack of motivation and other factors.
Students at risk live marginally outside of the socially excepted
norm for adolescent youth. School systems need to have
programs in place to meet the needs of these students.
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CHAPTER ONE
BACKGROUND OF THE PROJECT

Introduction
According to Richardson and Colfer (1988) the term at-risk is
comprised of two characteristics. "One deals with cultural, and
emotional characteristics incorporating low socioeconomic status,
unstable neighborhoods, and single parent homes. The second
characteristic, deals with problematic behaviors such as low grades,
skipping classes, and disruptive behaviors" (p. 34). According to
Fitzgerald (1990) several characteristics are common for students
who are at risk. They are absenteeism, low self esteem, hostility
towards educators, low reading abilities, low academic scores, lack
of participation, and psychological immaturity. Students who
exhibit these types of behaviors are prime candidates for an
alternative education program.
One might ask, "What is an alternative education program?"
Alternative education programs usually serve secondary students
who have not done well in, or adjusted well to the "Mainstream" "
Regular" (Tice, 1994). There are numerous alternative programs in
American public schools today (Rossi, and Stringfield, 1995).
1
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Purpose of the Project
This project is a supplemental curriculum for an existing
middle school alternative program that serves students who are at. rlsk. The currictilumis intended to enhance the social skills of
students who are enrolled in the alternative program. Some of the
skills that are lacking in at-risk students are getting along with
others, being patient, being part of a family, respecting adults at
home and in the community, and following rules.

Significance of the Project
A large number of students fall into the category of at-risk.
Research indicates that in a typical city school with 500 students,
there are probably about 50-70 students who are potentially at risk
(Chamberlain,1996); that means between 10-14 percent of the
school population could be considered at-risk. By the year 2020 the
majority of students in America's public schools will be living in
circumstances traditionally regarded as placing them at-risk of
educational failure (Rossi & Stringfield, 1995 ). Stressing the
existence and evidence of the interrelation of risk factors, Pallas,
Natriello, and McDill (1989) list five key indicators of at-risk
students: "(a) minority, racial, or ethnic group identity; (b) living in

(
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a poverty household; (c) living in a single-parent family; (d) having
a poorly educated mother; and (e) having a non-English language
background" (p.4).
With more students potentially at-risk more support is needed
at the school level. Lewis & Clark Middle school in Yakima,
Washington, has a program for at-risk students. The program is
designed for sixth through eighth grade students and runs for two
hours a night four days a week after school. Students enrolled are
not in school during normal school hours and are expected to keep
up with their classes by completing the work within the after school
program. After fifteen days of good behavior students are then
transitioned back into the normal school day. This program needs
further improvement in the curriculum it offers. To that end a
supplemental social skills curriculum was developed.

Limitations of the Project
The supplemental curriculum in this project was developed for
a middle school alternative program grades sixth through eighth in
the author's district. It may not be appropriate for students at other
grade levels or in other districts. The focus of the curriculum is
limited to social skills only. Other areas are not included in this
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curriculum.

Definition of Terms
For the purpose of this project the terms and definitions are
stated below:
At-Risk: Students who are likely to dropout of school (Rossi &
Stringfield, 1995.)
Alternative Education Programs: Secondary specifically
designed to meet the needs of at-risk students (Tice, 1994).
Referral: A documentation system to document rule
violations.
Transitioned: Students who are slowly given their original
classes back.

Overview of the Remainder of the Project
Chapter Two is a review of the relevant literature pertaining to
students at-risk, and alternative education programs. Chapter Three
describes the procedures undertaken to develop the project.
Chapter Four is the project itself. Chapter Five consists of a
summary, conclusions, and recommendations by the author.

CHAPTER1WO
REVIEW OF REIATED UTERATURE

Characteristics of At-Risk Students
According to Richardson and Colfer (1988) at risk
students posses one or both of two characteristics.
One deals with cultural, and emotional characteristics
incorporating low socioeconomic status, unstable
neighborhoods, and single parent homes. The second
characteristic, deals with problematic behaviors such as
low grades, skipping classes, and disruptive behaviors.
(p. 34)

According to Fitzgerald (1990) at-risk students are
characterized by:
excess absenteeism, low self esteem, hostility to
authority, low reading skills, rebelliousness,
underachievement in academics, failing grades,
lack of participation, low grade point average,
psychological immaturity, and lack of friends. (p.
228)

A large number of students fall into the category of at 5
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risk. Findings show that in a typical school with 500 students,
there probably will be about 50-70 students who are
potentially at-risk (Chamberlain, and MacKenzie 1996); that
means between 10-14 percent of the population that could be ·
considered at risk.
At risk students may come from different cultural-ethnic
groups, socioeconomic status, and may be either male or
female. However, the majority of the students who are
considered at-risk are female (Chamberlain, and MacKenzie
1996).
By the year 2020 the majority of students in America's
public schools will be living in circumstances traditionally
regarded as placing them at-risk of educational failure (Rossi
& Stringfield, 1995). Stressing the existence and evidence of

the interrelation of risk factors, Pallas, Natriello, and McDill
(1989) list five key indicators of at-risk students: "(a)
minority, racial, or ethnic group identity; (b) living in poverty
household; (c) living in a single-parent family; (d) having a
poorly educated mother; and (e) having a non-English
language background" (p.4).
Bracey (1989), conducted a study of 615 at-risk students and
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found only 83 had attended a single elementary school, a single
middle school, and a single high school. The graduation rate for
these non movers was 95 percent. For those who had moved once,
the graduation rate was 68 percent; for those who had moved three
times, only 30 percent. The effects of moving were strongest
between grade seven and grade nine; Of those who did not move
between grades seven and nine, 72 percent graduated.
Using an ethnographic approach, Fine (1986) identified five
central reasons that students drop out of school. They were: 1)
low value of receiving a high school diploma 2) responsibilities that
compete with school 3) low self-esteem 4) pushed out of school due
to policies; and 5) becoming pregnant while in school.

Alternative Programs for At-Risk Students
One might ask, What is an alternative program?
Alternative education program refers to secondary schools
and programs for students who have not done well in, or
adjusted well to traditional public school (Tice, 1994).
According to Raywid (1994) three types of alternative
programs exist. Type one seeks popular innovations to make
school challenging for all who are involved. Sometimes these
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programs resemble magnet schools, but are restrictive on
choices or options. These are today's clearest examples of
restructured schools.
· ··· Type two consists of programs for last chance students
who are in trouble. This is the last chance prior to expulsion.
Last chance programs include in-school suspension, cool-out
rooms, and longer term placements. These have been labeled
as "soft jails" and have nothing to do with options or choice.
Last chance programs typically focus on behavior modification
and pay less attention to modifying curriculum. Some of
these programs require students to perform the work of the
regular classes from which they were removed. Others simply
focus on basics, emphasizing skills, and drills.
Type three programs focus on academics. They offer
alternatives that focus on remedial work and stimulating
social and emotional growth through emphasizing the school
itself as a community. According to Wehlage (1991), type
three programs try to generate and sustain a community
within them. They try to make learning engaging and they
attempt to provide the school organization and structure
needed to sustain both.
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Three factors appear to account for the success of
alternative schools and programs. According to Domanico
(1989), Elmore (1988), Fliegel (1993), Harrington and
Cookson (1992), Kutner and Salganik (1996), Raywid (1990),
Rogers and Chung (1983) successful alternative programs
shared the following characteristics:
•

They were small

•

Both the program and organization were designed
by those who were going to operate them.

•

They took their character, theme, or emphasis
from the strengths and interests of the teachers
who conceived them.

•

Their teachers all chose the program, with
subsequent teachers selected with the input of
present staff.

•

Their students and families chose the program.

•

A teacher-director administered each program.

•

The superintendent sustained the autonomy and
protected the integrity of the schools.

•

All of the programs were relatively free from
district interference, and the administration also
buffered them from demands of central school
officials.

•

They had continuity in leadership.

10
Across the nation, both large and small communities
have developed a number of alternative programs to deal with
adolescents who are at-risk. ReUnion Alternative sponsored
by Quinco Behavioral Health Systems of Columbus, Indiana. It
offers an eight-week curriculum of structured psychoeducational lessons to be incorporated into group and family
therapy. According to Seigmann, and Kemper ( 1994) ReUnion
is appropriate for Adolescents experiencing socialization
difficulties, teens acting out against authority, students not
coping with the school environment, early stage substance
abusers, chemically dependent adolescents after completion of
inpatient treatment, and adolescents who appear depressed.
ReUnion's curriculum is divided up into eight one week
units which concentrate on specific adolescent and family
issues. Patients typically go through all with units which
include: Anger management, Values and Introspection,
Chemical Dependency, Cognitive Restructuring, Healthy
Communication, Dysfunctional Family Roles, Affirmations and
Family Contracts, And Problem Solving and Goal setting.
According to directors patients have showed a higher rate of
improvement from 3 7% to 7 4% success in school after the
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treatment. According to Zeluff (1988) to improve self concept
and learning skills, Creative writing, peer tutoring, creative
teaching and behavior modification need to be in place. While
· a significant number of programs exist for students at~risk,
only a few of them describe specific activities that can be
utilized in a school setting. One such program is the Project
Map program.
Project MAP is a retention program designed to
identify, monitor, counsel, and tutor at-risk students. (Hadley,
and Hadley, 1991). Initally piloted with thirty students in a
middle grades classroom in Georgia, the objectives for this
program are to monitor students' academic progress, to
improve grades, provide tutoring, and a study skills workshop.
Project MAP uses music, poetry, and reading selections to
enhance students' self concepts.
According to Hadley, and Hadley (1991) music is an
integral part of the lives and experiences of at-risk students.
Musical selections give opportunities for social, physical,
emotional and cultural development. Poetry is also used to
create an positive experience for at-risk students. Reading
selections in Project MAP vary in readability and format to
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improve comprehension. The reading selections are designed
to generate student writing. Two group writing activities, peer
writing and Writing Roulette, are used. In Writing Roulette
one person identifies a problem. The second writer comes up
with ways to solve the problem, and a third writer actually
solves the problem.
A third program designed for students at-risk is located
at Stanton High School in Yakima, Washington. Stanton is the
largest alternative school in the Yakima school district.
Stanton was originally called the Upstairs School and was
designed for teenage mothers. It now serves a wide range of
students between the ages of 14 and 20. A complete high
school curriculum is offered by a staff of 11 teachers, two
counselors, a principal, and director. The school day runs
from 8:00 A.M. to 2:35 P.M. Monday through Thursdays and
from 8:00 to 11:55 A.M. on Fridays. Fridays are designed for
students to make up work, attendance and discipline
problems, faculty and student meetings, faculty meetings, and
home visits. The school day consists of seven periods (six fifty
minutes and one thirty minutes). One interesting feature of
the alternative education program at Stanton is a course called
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family.
During a thirty minute period all students participate in
a course entitled "family." Here they meet in small-groups
with their teacher /advisor to develop friendships within a
small-group setting and to focus on interdisciplinary skills,
leadership training, and self-esteem building. Between the
years of 1988 and 1989 about 200 students were certified for
the General Education Degree and 68 students graduated with
high school diplomas.
According to Young (1990) establishing relationships
and meeting the needs of the students is an essential part of
successful alternative programs.
Another alternative education program is T-Mullen. TMullen is located at Lewis & Clark Middle School in Yakima,
Washington. Originally begun in 1990, the program is funded
and operated by the Yakima School District. An almost
complete middle school program is offered by a staff of one
teacher, and a paraprofessional. The school day runs from
8:05 A.M. to 2:00 P.M. Monday through Thursdays and from
8:05-11:15 on Fridays. Friday afternoon is reserved for home
visits, and placement of students. After students complete the
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program, they are placed back into their previous school. This
program is designed for students who have been expelled from
the regular public education system. It serves a range of
students between the ages 12-14. Students are required to
wear white shirts and dark jeans. Student's can't wear jewelry,
and coats must be left at the door. T-Mullen is a very
successful program and valued by the district. According to
the program's teacher, about 50-60 percent of the students
who are transitioned back into the public schools graduate
from high school. (W. Ellis personal communication, Feburary
7, 1999).

Another program located at Lewis & Clark Middle School
is the After School Program. Begun in 1987, it was originally a
holding tank for the students refusing to follow school rules.
Today it offers an almost complete middle school program
with a staff of one teacher, and a paraprofessional. The school
day runs from 2:15 P.M. to 4:30 P.M. Tuesday through Friday.
This program is designed for students who have been expelled
from Lewis & Clark Middle School.
The After School Program has strict guidelines that
students must follow. Each student must complete his or her
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work and avoid inappropriate behavior to avoid having a failed
day. Inappropriate behavior includes: being late to the
program, not completing the work, talking when not directed,
·· being out of their seat when not directed, and not showing up
at all. Students must complete fifteen days without receiving a
failed day.
After students complete their fifteen days they are
gradually transitioned back into Lewis & Clark Middle School.
Students transitioned back begin with two classes and add two
more classes after one week and complete the transition in
two weeks. Over the past 11 years the program has been in
existence it has served over 200 students. It has a 40%
success rate of non-repeated offenses over the past four years.
The two at-risk programs at Lewis & Clark Middle School
have taken the direction recommended by researchers such as
Harrington and Harrington (1995) and Glass (1995) who
advocate isolating disruptive and violent-prone students.
Harrington and Harrington (1995) maintain schools
must explore all options for ensuring a safe environment for
the majority of the students and targeted intervention for the
small group of students who need it. Successful intervention
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requires that entities be in place:
•

Collaborate with community and schools

•

Don't forget the family

•

Follow up on the students

The two alternative programs at Lewis & Clark Middle
School use collaboration with community and schools, involve
parents in the placement of and delivery of their child and
they follow up on the students through transitioning and
tracking. Dougherty, Greenspan, and Norman (1996) offer the
following strategies in dealing with students who have
significant social, emotional, and learning problems:
•

Before the school year starts, collect
information.

•

Use the summer before the child enters the
school as an opportunity to develop a close
school-home partnership.

•
•

Before school begins, meet with the child
Spend time developing a program that best suits
the child.

•

Develop a tentative plan for dealing with
problems.

•

Prepare staff members and develop a specific
plan.

17

•

Provide the parents and child with ongoing
feedback.

•

Arrange for opportunities when administrators
will teach the child.

•

Demonstrate a caring attitude.

Lewis & Clark's two programs try to use the strategies
mentioned in encorperating them into their alternative
education programs. Both programs try to develop a program
that fits the needs of the student while building a plan on how
to deal with problems when they occur. Both programs are
effective in that they not only provide feed back to parents,
and students but also to teachers involved.

Summary
Students who are at-risk have needs that need to be
met by the program and the teacher. The review of
literature indicates that students at-risk have several
common characteristics. Such as excess absenteeism, low
self esteem, hostility to authority, low reading skills,
rebelliousness, underachievement in academics, failing
grades, lack of participation, low grade point average,
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psychological immaturity, and lack of friends.
Alternative education program refers to secondary
schools and programs for students who have not done well
in, or adjusted well to traditional public school (Tice,
1994). Also three types of alternative programs exists.
Type one seeks popular innovations to make school
challenging for all who are involved. Type two consists of
programs for last chance students who are in trouble.
Finally type three programs focus on academics.
Successful programs exist such as T-Mullen, The
After School Program, project MAP, and Stanton. These
have commonalities that make them successful programs.

(

CHAPTER THREE
PROCEDURES

The project originated from experiences of the author, both as
a teacher and a learner. The district in which the author teaches
funds an after school program but provides no curriculum for the
program. The authors' school houses an after school program that
doesn't include social skills as part of the curriculum. The author
taught in an after school program in the past and felt that there was
a high need for some social skills curriculum.
Research literature related to alternative programs was read,
evaluated and summarized. Students at-risk have several
characteristics that put them into the category of at-risk. The results
of this study indicate that students who are at-risk need social skills
to enable for them to perform better in school. Students at-risk
have low self esteem, psychological immaturity, and lack friends.
Once they are prepared with social skills training they can function
more successfully in a general education class.
Each section of the curriculum guide was organized into skills
needed for success in a the middle grades for students at-risk for
failer. The curriculum guide was broken into ten sections. The first
section being the introduction. This section gives an overview of
19
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why social skills are needed and explains how to use the different
sections. Sections two through eight are the social skill activities
and lesson plans. Section nine gives a summary of the entire
project. Section ten is a resource guide to other related materials
for students at risk.

CHAPTER FOUR
THE PROJECT
The project is divided in six parts. First, the project includes
an introduction which.explains how to use the project. Second, a
variety of five lesson plans and activities is included in the project,
to introduce the concepts of social skills that pertain to students
who are at-risk of dropping out of school. The titles of the lessons
are: Introduction of Unit, Late to School, Cutting Class, Disruption to
Class, Problems with Relationships, and Disrespectful Behavior.
The lessons are intended to be springboards to enhance
specific social skills for students who are at-risk. Each lesson is
designed for whole group instruction and those students who need
extra work continue with the social skill by completing the behavior
lesson. Some students may not need all the social skill lessons. The
lesson formats can be used to target specific social skill behaviors.
Once the student has made an improvement in their social skills, he
will begin to recognize the importance of having good social skills.
The lessons can be revisited if the undesired behavior reoccurs.

21

Introduction to Unit
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Project Outline
Section 1: Introduction to Project
a.
Mission Statement
b.
Outcomes
c.
Targeted group
d.
How to use the lessons
e.
Unit Outline
Section 2: Late to School
a.
Lesson Plan
b.
Behavior Lesson
c.
Student Learning Packet
d.
Behavior Plan
Section 3: Cutting Class
a.
Lesson Plan
b.
Behavior Lesson
c.
Student Learning Packet
Section 4: Disruption to Class
a.
Lesson Plan
b.
Behavior Lesson
c.
Student Learning Packet
Section 5: Problems with Relationships
a.
Lesson Plan
b.
Behavior Lesson
c.
Student Learning Packet
Section 6: Disrespectful Behavior
a.
Lesson Plan
b.
Behavior Lesson
c.
Student Learning Packet
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Mission Statement
We will challenge each learner by providing the tools,
resources, and conditions necessary to master the knowledge, skills,
and behaviors essential for life-long learning and success through a
partnership with parents and our diverse community.

Exit Outcomes
1.

Posses knowledge and the ability to think at all levels.

2.

Have high self-esteem.

3.

Be self-directed life-long learners.

4.

Exercise responsible citizenship (Local, national, global)
and concern for others.

5.

Use process skills of problem-solving, communications,
decision-making and accountability.

Targeted Group
This curriculum is designed for students for the middle grades
who are at risk for dropping out of school. It was also designed for
students who are lacking appropriate social skills.

How To Use the Lessons
These lessons are not necessarily designed to go through as a 7
week unit. They are designed to meet the needs of individuals who
need the skills. These lessons are to be used for an individual
student who is struggling with a particular skill. Topics were chosen
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because of the frequency of those behaviors occurring within the
middle schools in Yakima, Washington. This curriculum was also
developed to coincide with a current after school program that is in
place at Lewis & Clark Middle school in Yakima, Washington. The
lessons were adapted from a detention learning packet system from
the Advantage Company 198 7 Lisle, Illinos.

Late to School
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Goal:

Lesson Plan
Student will be able demonstrate how to be on time to school.

Focus:

Whole group instruction and hands on demonstration

Que Set:
1.

Tell the students that they are going to learn about how to be
to school on time.

2.

Before class starts tell on student that they are going to go
outside and be a student who comes in late. (May want to have
his planned 2 days in advance. Give them a copy of the
script.)

3.

Start class as usual but have the student come in late.

4.

Follow the following script.

T:

Why are you late?

S:

Missed my bus.

T:

Where is your pass?

S:

Don't have one.

T:

You need to go back to the office and get one.

S:

(The student heads outside out of view for a few minutes. Pull
out your pass that the teacher gave you.)

T:

We are going to take a surprised test. (Hand out a test to the
students. Students begin working on the test. After five
minutes the late student enters.)

S:

Here is my pass.
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T:

You need to be quiet because we are taking a test.

S:

(Sit down and get out a pencil.)

T:

Tell the students to quit working on their test.

T:

(Use students name) _______ came in a disrupted the class
because he was late. Then he disrupted the test. Because of
this he will be serving lunch detention.

S:

What! This is not fair.

T:

(Go on with the lesson.)

Guided Practice
1.

Brain storm reasons why students are late to school. Have the
students come up with them and list them on the board.

2.

Talk about each reason and how it could have been prevented.

3.

Have the students list jobs that they can be late too and not be
penalized.

4.

Tell the students that it is important to be on time to school
and work.

Independent Practice <Only for the students who need the extra
help.}
1.

2.
3.

Pass out the behavior lesson enclosed to the students.
Give students plenty of time to finish the behavior lesson.
Go over the the answers with the students. (Can be done in a
group or individually)
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Closure
Refer back to the list on the board and what can be done to
prevent being ate to school.

Modifications
If students can't read then read the packet to them. Go over
the questions as a whole class.
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Behavior Lesson

Introduction
··· · Have you ever been given detention for being late to school?
Ever since grade school your teachers told you that you had to be to
school on time. Not only do teachers emphasize being to school on
time, but also getting your assignments turn in when they are due.
Teachers want you to get to school on time so you can learn
up to your potential. Being on time to school is important especially
when you enter the work force. Even in high school it is important
to learn to be to school on time. If you learn this lesson now it will
be easier in high school and in the work force.
Why Students are Late to School

Why are middle school students late to school? Middle school
students are late to school for various reasons. Most excuses all
related back to responsibility problems. Within the Behavior Lesson,
you will find the different scenarios of students who were late to
school. Read the different scenarios on why students are late to
school. See if one of the reasons is similar to yours.
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Scenario 1:

Larry had a problem being responsible for himself.

His mom would wake him up and tell him to get ready for school.
Larry's mom found a job and has to be at work by 7:00 every
morning. In the past Larry didn't have to get up until 7:30. Larry's
mom has been waking Larry up at 6:30 on her way out the door.
Sometimes Larry would get up and sometimes he wouldn't until
8:00. He would rush to school and explain to his teachers that it
wasn't really his fault that he was late.

Scenario 2:

Mary is a good student, but lately she has been late

to school more often. Mary enjoys watching TV at night. All of
Mary's favorite shows are on late at night and she stays up and
watches them. She is now in the eighth grade and her parents let
her stay up to watch her TV shows. Usually Mary remembers to set
her alarm, but some nights she forgets to set her alarm. She would
wake up late and rush to school. When asked by her teachers why
she was late she would say that she forgot to set her alarm.

Scenario 3:

John would get up in time for school every day. He

was up at 7:00 and got ready for school. On his way to school he
would stop at Jim's house. Often Jim would make John wait until he
was ready. Then the two boys would walk to the city bus stop. They
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would have to wait 30 minutes for the next bus to pick them up.
Even though John was up early, he would be tardy to school. John
would explain to his teachers that he was late to school because he
missed the city bus.

Conseg_uences and Reactions
What happens when students are late to school? At first, they
get a warning. Later, they find themselves getting into more trouble
and serving detention time. Students also find out that their grades
start to suffer from their tardiness. Some students let one or two
tardies become a bad habit. This habit becomes a negative
reputation. This habit and/or reputation follows them to high
school, where again their grades suffer. Then when they are ready
to work, employees call the school and ask how dependable they
are. They find out that the person had attendance problems and
pass the student up as a "Poor Risk." If a student finds a decent job
they often find their habit interfering with their job. Like most jobs
if one is late too much then one is let go.

Prevention
How can students prevent from being late to school? The first
thing that a student needs to do is realize that being late to school is
a problem. Problems can be solved by setting goals for one self.
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There are different reasons why students come to school late. To
attend school better, students with attendance problems need to set
goals. The goals below will help you to get to school on time.
1.

I will go to bed earlier

2.

I will take the bus and meet my friends at
school.

3.

I will buy my own alarm clock.

On the following pages you will find some questions to answer
about being late to school. When your work is completed raise your
hand and the teacher will go over the questions with you. You will
be expected to answer all the questions and be able to explain to the
teacher your answer. A plan will be devised to help you to reduce
your tardiness at school and join your classmates back at school.
Each packet is designed to be covered over two days. Remember
you will also be expected to finish your other assignments from your
academic teachers.
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Student Learning Packet

Name:
Date:
Grade:

Introduction
This packet is designed to help you to apply what was in the
Behavior Lesson and apply it to your own situation. Purpose for this
packet is to check your understanding of why you where late to
school, and to help you to prevent future tardiness to school.

Questions
Answer the questions in the space provided. You may use the
back if you need to. Make sure your answers are in complete
sentences. Good spelling and grammar is expected. When you are
finished, raise your hand and the teacher will discuss your answers
with you.
1.

How many times were you late to school? (Be as accurate as
possible.)

2.

What were the reasons for you being late to school?

3.
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Do your reasons in number three are good ones? Explain why
or why not?

4.

When you are late to school you miss part of your class. What
class did you miss from being tardy?

5.

What do you think your current grade is in the class that you
have missed a lot?

6.

List three ways that being late to school can hurt your grade.
1.

2.
3.
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7.

In the Behavior Lesson you read about Larry and how he had a

problem with being late to school. How could Larry solve his
tardiness problem?

8.

In the Behavior Lesson you read about how Mary also had a
problem with being late to school. How could Mary solve her
tardiness problem?

9.

In the Behavior Lesson you read about John and how he had a
problem with being late to school. How could John solve his
tardiness problem?

(
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Behavior Plan
_________ 's excessive tardies are becoming disruptive to his/her
educational experience.
PIAN:

Effective today,----------------, the following plan will be
implemented to reduce the occurrence of tardies in class.
____________will make up the class time he/she missed for every
minute tardy the day the tardy occurred.
For every 2 days tardy______________will receive and additional
1/2 hour detention.
If the tardies continue for more than 5
days, _________________will be replaced back into the After
School Program.
Student
Signature_______________________ Date____________ _

Parent
Signature ________________________ Date_____________ _
Teacher Signature_____________________ Date_____________ _
Principal
Signature ______________________ Date_____________ _

Cutting Class
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Lesson Plan
Goal: Students will be able to demonstrate how to not cut class.
Whole group instruction and hands on activity.

Focus:
Oue Set:
1.

Ask the question: Have you ever cut class before? If so
when did you cut class and what class did you cut?

Guided Practice:
1.
Brainstorm why you cut class.
2.

Brainstorm ideas on how to cut class and were to go.

3.

Talk about how skipping class can get you into trouble.
Also talk about the consequences about skipping class.

Independent Practice <Only for the students who need the extra
help,}
1.

Pass out the behavior lesson enclosed to the students.

2.

Give students plenty of time to finish the behavior lesson.

3.

Go over the the answers with the students. (Can be done in a
group or individually)

Closure
Refer back to the list on the board and why we cut class. Also
summarize what can happen if students skip class.
Modifications
If students cant read then read the packet to them. Go over
the questions as a whole class.
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Behavior Lesson

Introduction
Have you ever got in trouble for cutting class? The student
who cuts class does so by knowing two things:
1.

That cutting class is wrong.

2.

That you will be caught and disiplined.

Even when students know these two things they still cut class. You
will do better in school if you are in the right place at the right time.
This is true of the working world. People who are in the right place
at the right time are more successful in their job. Sometimes even
adults would rather be someplace else. If adults want to be
successful, they also need to follow through with their
commitments.
Why students

cut class

Why do students cut class? Middle school students cut class
for various reasons. Within the behavior lesson, you will find the
different scenarios of studnts who cut class. Read the different
scenarios on why students cut class. See if one of the reasons is
similar to yours.
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Scenario 1:

John is worried about his grades. His parents

expect him to do well in school. John didn't study for the math test.
If he fails the test he will get a D out of the class and his parents will

be upset with him. John desides lo skip his math class so he can
take the test tomorrow. He thought if he skipped class he could
take the test latter but he got caught.
Scenario 2:

Hector came to school wanting to go to class.

When his best friend came up to him and said, "skip class with me
and lets go over to Juan's house and play video games." Hector
wasn't sure but decided to go over to Juan's house and play video
games. Hector skiped his third period class but, he came back to
school for the rest of the day. Later that day the principal sent for
Hector and asked him where he was third period. Hector accused
his friend of making him skip class.
scenario 3:

Judy didn't want to go to class becuase she didn't

get along with her language teacher. Judy couldn't stand going to
class anymore. Judy decided between periods to go to the
bathroom and hang out until class was over. While Judy was in the
bathroom a teacher came buy and heard her in the bathroom.
When confronted Judy said that she didn't like Mr. Smith and didn't
want to go to class. Judy was sent back to Mr. Smith's class.
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Conseguences and reactions
What happens to students who skip class? When a student
skips class they sometimes aren't allowed to make up the
assignments that they missed. If the class is skipped too many
times, you may flunk that class and have to take it over again. If
you skip too many times you might develop a reputation of being a
skipper. Bad reputations can sometimes get students into more
trouble.

Prevention
How can this be prevented? It can be prevented by realizing
that skipping class is the wrong thing to do. Everybody has a
different reason for skipping class. You have to decide to go to class
and try to work out your problems. Seeing the school counselor
may help you in working out your problems. If getting work done is
why you are skipping school then maybe set a time aside every night
to work on homework.
On the next pages you will find some questions that deal with
cutting class. Answer the questions in the spaces provided. When
you are finished turn them into the teacher and they will be
reviewed with you.
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Student Learning Packet

Name:
· Date:
Grade:

Introduction
These next few pages are desined to help you apply what you
have learned in the behavior lesson. Answer all the questions in the
spaces provided. After you are done turn them into the teacher and
they will be reviewed with you.

1.

What class did you skip?

2.

Why did you skip that class?

3.

What is your grade in the class you skipped?

4.

Make a list of your classes and what your grades are?
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5.

Where did you go and what did you do when you skipped?

6.

Which one of the senerios was most like yours? Why?

7.

Say it was anounced over the loud speaker that you had to

serve some time for skipping class. How many of your friends
would be surprised?

8.
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Write a letter to the teacher of the class that you skipped. Tell

them why you skipped and why you should have not skipped their
class. (This letter should be at least three paragraphs long.)

9.
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List three things that could keep you from skipping class again.

1.

2.

3.

Disruption to Class
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Lesson Plan

Goal:

Students will be able to demonstrate how not to be a
disruption during class time.

Focus:

Whole group instruction with hands on activities.

Que Set:
1.

Have a student disrupt you during a lesson. (Have it
prearranged with the student to disrupt.)

2.

Tell the student if they don't stop that they will go to the
office. (The student continues.)

3.

Send the student outside of the room. (Go outside of the
room and bring the student back in.)

4.

Tell the class that this was a set up.

Guided Practice
1.

Break the students into small groups and have them
come up with a list of different ways to disrupt class.

2.

Have the groups write their list on a big piece of butcher
paper and hang it on the wall.

3.

Go over the lists as a class.

4.

As a class come up with ways to prevent not disrupting
class.

5.

Go over these interventions with the class.
1.
Face towards the speaker
2.
Take notes
3.
Make eye contact constantly with the
speaker.
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4.

Ignore other student's disruptive behavior.

Independent Practice <Only for the students who need the extra
help.)
1.

Pass out the behavior lesson enclosed to the students.

2.

Give students plenty of time to finish the behavior lesson.

3.

Go over the the answers with the students. (Can be done in a
group or individually)

Closure
Refer back to the lists that the groups came up with. Also go
back over the four interventions with the class.

Modifications
If students cant read then read the packet to them. Go over
the questions as a group.
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Behavior Lesson

Introduction
Have you ever been in class and disturbed the class with your
comments? Year after year you have probably heard your teachers
tell you to not disrupt class. Within the United States everybody has
a right to a free and equal education. Disturbing class not only is
bothersome, but it affects others who want to be left alone. Thus
your actions prevent them from receiving the education that they
deserve.

Why students disrupt class
A class disruption accurs when a student misbehaves in such a
way that the teacher can no longer teach the other students.
Students who misbehave pull the teacher's attention away from the
rest of the class and the lesson. Most class disruptions fall into
three categories. They are as follows:
1.

Outburst or frustration
Sometimes students want to do well but they become

frustrated. Students can become frustrated from the material that
is given, tests, quizes, and even homework when they find out that
they did poorly. Sometimes students can become frustrated when a
teacher calls on them and they don't know the answer. Thus when
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called on the student makes up an answer that may seem funny to
the class. When in fact it is pulling the rest of the class off task.
Some frustration levels can be reached from seconds to minutes.
Before the disruption accurs, the teacher needs to be aware of every ·
student's frustration level. The student must also learn to control
their emotions and develop ways to cope with the frustration.
People who have problems with controlling their frustration might
struggle in keeping a job.
2.

Bored, attention-getting behavior
Some students have made the decision that they are bored

with the class. It is usually these students who decide to "liven-up"
the class. Boredom may come from the fact that the curriculum in
the class is too easy or that it is too hard. Some students may have
the ability to be excellent students but because they are bored they
are choosing to disrupt the class. Students who disrupt know that
what they are doing is wrong. This kind of behavior gets the teacher
off the subject and the other students begin to laugh. Students at
the middle level have short attention spans and some of them lack
motivation. Because of this short attention span students may act
out because of the length of the lecture or assignment. When
talking to students who disrupt one may suggest that they pay
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attention more and they may not be bored. Also find activities that
are high interest and are engaging. When students at the middle
level find something that is engaging they will have a tendency to
pay attention and disrupt the class less.
3.

Reacting behavior.
This behavior occurs when a student is given a hard time

by another student. Thus both students start exchanging words in
class and a disruption occurs. Often students set other students up
becuase they know that they will react to the comments that are
exchanged. As educators we would call this teasing.

ConseQuences and reactions
Consequences usually follow a behavior. One of the greatest
consequences for a negative behavior is that others will view you as
a bad person. This will follow the students from grade to grade.
Teachers will discuss how well a particular student behaves and thus
the students reputation will follow them.

Prevention
What the students need to learn is how to avoid people who
bothering them. Wether it is ignoring them or removing themselves
from the situation. Students need to be taught how to avoid these
situations. We can't assume that they allready know these skils.
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Teachers can prevent outbursts by having the curriculum
challenging so at-risk students will be engaged. If students are
engaged then there will be less time of off task and disruptive
behavior. Setting goals can be beneficial in helping to prevent
outbursts. Also being able to read a students frustration level can
prevent a lot of problems. Most students's outbursts occur when
they become frustrated. Counting to 10 is an example of how to
calm one self down.
The next pages includes some questions that deal with
outbursts.
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Student Learning Packet

Name:
Date:
Grade:

Introduction
These pages are designed to help you apply some of the
information that you have learned. The purpose of this packet is to
check your understanding of why you are disrupting class.

Directions
Answer all the questions in the space provided. Use complete
sentences and proper grammer. When you finish the packet turn it
in to the teacher and it will be gone over with you.

1.

What class did you disrupt?

2.

Who was the teacher of the class?

3.

Describe what you were supposed to be doing when you
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decided to disrupt the class?

4.

What did you do to disrupt the class?

5.

Why did you disrupt the class?

6.

Have you disrupted the same class before? If so explain what

(

happened.
7.

Have you disrupted another class before? If so explain what
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happened.

8.

What did the teacher do to discipline you? How much time do

you think it took the teacher to correct the situation?

9.

What causes you to disrupt class?

10.
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Write two goals that might help you to not disrupt class again.

A.

B.

Problems with Relationships
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Lesson Plan

Goal:

Students will be identify when they have a problem with
somebody and learn how to resolve the problem.

. . Focus:

Small group. instruction with hands on activities.

Que set:
1.

Ask the students if they have every been annoyed with
somebody.

Guided Practice:
1.

Break students up into small groups.

2.

Have them come up with a list of things that annoy them.

3.

When finished have the groups share their lists. Write
them on the board.

4.

Discuss the different things that annoy and ask for
explinations why.

5.

Talk about how these things can cause problems with
relationships.

6.

Come up with a plan with the students on how to deal
with annoyances.

Independent Practice !Only for the students who need the extra
help.)
1.

Pass out the behavior lesson enclosed to the students.

2.

Give students plenty of time to finish the behavior lesson.
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3.

Go over the the answers with the students. (Can be done in a
group or individually)

Closure
Refer back to the lists. Go over the plan again with the
students.

Modifications
If students can't read then read the packet to them. Go over
the questions as a whole class.
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Behavior Lesson

Introduction
Have you either caused or helped to cause a problem with
another student? By now you know how to get along with other
students. You also know how to cause problems with your peers.
That is, a majority of students know how to leave other students
alone. Everybody has a right to be left alone. This is one of the
biggest causes of students getting into trouble in middle school.
When people can't get along in middle school it is usually because of
name calling, poking fun, hand jestures, or threats.

Why students have problems getting along.
1.

Sometimes middle school students have a hard time dealing

with peers who are better than they are. Jealousy can even be
stronger when the other person shows off what he or she can do.
This can make you angry and you what to put them in their place.
Jealousy leads to hard feelings and is an immature way to
behave. Jealousy can come up when two people like the same
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person, over clothes, athletic ability, and good grades.

2.

Disliking someone or a group can lead to not getting along

with others. When you don't like someone because of how he or she
acts, then you may a have a tendency to try to put them down or
even get into a fight. The major reason for not getting along in
middle school is rumors. Rumors have been the major conflict in
alot of students. When somebody says something bad about you
and you here it from a friend, then hurtful feelings appear. Thus
fighting occurs to uphold your name. As you get older you should
learn not let these types of things bother you.
3.

Overreaction is another reason why students don't get along.

Sometimes someone makes a big deal over something that was really
minor. For instance, Larry called Billy a computer nerd. Billy turns
around and shoves Larry into the wall. Thus Larry and billy got into
a fight and were suspended. Billy overreacted to something that was
very minor. Billy could have avoided the situation by ignoring Larry.
4.

Showing off to other students is another reason why students

don't get along. Sometimes students don't know when to stop
showing off for their peers. Attention is what those students want
and get. There is a better way to have people accept you: Try being

(
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yourself.

Conseg_uences and Reactions.
As you know by now most of your peers are able to get along
with each other. You can probably think of several ways that will
help you in getting along with others. One of the best ways for you
to improve your behavior is to view what you did as being wrong
and work on not making the same mistakes. Another way for you to
get along with others is ignoring them. That is if a student is
bothering you then try to ignore them. They will stop bothering you
because they didn't get a response. Knowing when to back off is
also very important in avoiding a conflict with another person. So
many times students don't know when to stop so they end up
fighting with eachother.
How well you handle to discipline also plays an important
factor. If you were sent to the office with a referral and you went
quietly then chances are that your punishment wouldn't be as severe
if you would have gone down kicking. If you admit that it was your
fault then your peers may look up to you.
You should do the best you can do to improve your behavior
by avoiding the situations that get you into trouble with others.
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Repeating the same behaviors over and over again can give the
impression theat you are immature. Teachers can also begin to see
you as an trouble maker. Once you have been labeled a trouble
···maker then it is hard to change that label. Being labeled a trouble
maker, can sometimes get you into trouble without actually doing a
thing. People automatically assume that you did it because you are
the trouble maker.

Strategies to improve
1.

Ignore other students behaviors that could get you into
trouble.

2.

Go get help from a teacher or an adult.

3.

Ask the student to stop bothering you.

4.

Stay away from that person or group.

5.

Talk in a quiet voice

6.

Be calm towards te other person.

7.

Look the other person in the eye.
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Student Learning Packet

Name:
··· Date:
Grade:

Introduction
These questions are desiged to help you use some of the
information that you have just learned about. The purpose of this
packet is to help you prevent having any further problems with
getting along with peers. Sometimes looking at your behavior
indepth can help you to realize that you have a problem, and how to
resolve the problem.

Questions
Answer the following questions in the space provided for you.
When you have completed the assignment, then the teacher will go
over it with you.

1.

Why are you not getting along with one or a group of students?
Explain what happened.

2.
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Why is it important for you learn how to get along with other

students?

3.

How can we avoid the problem of not getting along with our
peers?

4.

How can over reacting to a situation cause a problem? Explain
your answer?
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5.

How does trying to impress our friends get us into problems
with other students? Explain your answer.

6.

Do you have a problem with accepting the blame for what you
did? If so why?

7.

Using your own words, what is the meaning of "Guilt through
association."

8.
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How can writing goals for yourself help you to get along with
other students? And how can it help you improve your
behavior?

9.

Name two things that will help you to get along with others?
Explain your answers.

10.

Write two goals that will help you to get along with others.

A.

B.

Disrespectful Behavior
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Lesson Plan

Goal:

Students will be able to identify disrespectful behaviors

Focus:

Whole and small group instruction with a hands on
.. game.

Que Set:
1.

Have you ever been disrespectful and got into trouble? If
so what did you do and what happened?

Guided Practice:
1.

Tell the students that they are going to play a game.

2.

Each student will have an opportunity to come up in
front of the class and receive a card from the teacher.
On the card is a word. They must act out that word in
front of the class. They continue to act out the word
until a member from the class gets it right.

3.

On the cards are words that describe disrespectful
behaviors.

4.

After the game is over have the students break into small
groups and list other disrespectful behaviors.

5.

Then have each group share their list with the class.

6.

Then have the groups come up with a list of
consequences for the disrespectful behaviors.

7.

Talk about the disrespectful behaviors and the
consequences with the class.
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Independent Practice <Only for the students who need the extra
help.}
1.

. 2.
3.

Pass out the behavior lesson enclosed to the students.
Give students plenty of time to finish the behavior lesson.
Go over the the answers with the students. (Can be done in a
group or individually)

Closure
Refer back to the consequences for disrespectful behavior

Modifications
If students cant read then read the packet to them. Go over
the questions as a whole class.

List of disrespectful Behaviors
1.

Talking out

2.

Making noises

3.

Swearing at the teacher or peers

4.

Hand gestures.

5.

Touching other students

6.

Glances

7.

Invading personal space

8.

Threats towards someone
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9.
10.

Kicking at someone
Calling them names
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Behavior Lesson

Introduction
·As you know you are expected to show respect to the adults in ·
Middle School. When you have shown disrespect to teachers,
principals and other adults you have gotten in trouble. Not only
should you show respect to adults, but also to other middle school
students. In other words this type of behavior is called common
decency or common courtesy.
We need to be allowed to express our opinions but we need to
learn how to express appropriately. Usually other people are willing
to listen to us if we communicate appropriatly to them. This means
not putting down people with our words. Just think what school
would be like if we could say anything you wanted to. As you can
see it is very important to behave appropriately.

Reasons for being disresDectful
Control
The message that we give others when we are
disrespectful is that we want control. This is true when
we go against authority. This is a show of power, and as
a student it is not your place to be in power. Leave that
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to the teachers. Bill wanted to sit next to his friend in
class. He told the teacher that he didn't want to sit in his
seat next to Jill he wanted to sit next to Bill. The teacher
had to express his authority and send him to the office.·

Attention
Sometimes students are disrespectful because they want
attention. If we are insecure about ourselves then
putting others down may make us feel better. Instead of
getting attention for being good they are getting
attention for being bad.

Something else is wrong
Sometimes people lash out because they are feeling
upset about something that has happened to them. For
instence we could be depressed because our parents are
fighting with each other. Because they are fighting we
come to school angry and hurt. He started displacing
those feelings unto others. This behavior occurs because
students who are in middle school in general have a hard
time controlling their emotions.
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Consequences & Reactions
Typical responses by students who are disrespectful include:
"it wasn't my fault", "they deserved it", or "what I did was no big
·deal."·· If you have said any of these or others, then you were on the
defensive. To be defensive means that in some way you have shifted
the blame to someone else.
Three things you need to do is to admit you are at fault. Then
take your punishment, and avoid making the same mistake again.
These three things will help you to face your weeknesses and other
people will want to be your friend.
Setting goals will also help you to improve on your
disrespectful behavior. Here are some examples for you to follow.
1.

Don't waste time trying to show off to my friends
making my teachers mad.

2.

Count to 10 before I say hurtful things.

3.

Keep my thoughts to myself when I feel that I am
going to be disrespectful to others.
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Student Learning Packet

Name:
Date:

Introduction
This packet will help you to understand what you did was
wrong. Hopefully it will help you to not make the same mistake
again.

Questions
Answer the questions in the space provided. Turn in your
answers to the teacher when you are done. The teacher will go over
your answers with you

1.

How were you disrespectful?

2.

Why does your school have rules about disrespect?
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3.

How should middle school students show respect towards

adults?

4.

What would be wrong with your school if they didn't have

rules about disrespect?

5.

What happens if someone in your family doesn't show respect

for the others?
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6.

How can you say something without offending others?

7.

What are some of the results of disrespectful behavior?

8.

What best describes your disrespectful patterns that were

mentioned in the learning packet? Why?
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9.

What do others think of you when you are disrespectful?

10.

What does it mean to be defensive?

11.

What are the three basic reasons for disrespectful behavior?
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12.

Write out two goals that will help you avoid being disrespectful

again.
1.

2.

CHAPTER FIVE

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

summary
Students who are at-risk for dropping out of school need to
have academic success in our school system. Enable to give them
that success, teachers need to teach them how to get along with
others, and how to be a successful student.
A key component in helping students at-risk is to recognize
that there could be a problem and intervene before the problem
occurs. Be proactive instead of reactive. A lot of students who get
into trouble can be helped before they are in serious trouble.
Students who are at-risk can be successful in school. This
project was developed to increase social skills in students who are
at-risk for dropping out of school due to behavior issues. Also to
give the student some strategies and thinking time about what they
are doing behaviorally. Also give students at-risk to get out their
frustration and the work through their problems in an organized
setting.

Conclusions
The lesson plans and activities in this project met with
75

76

Conclusions
The lesson plans and activities in this project met with
... various levels of success in the After School Program at Lewis &
Clark. The level of success in the After School Program was due to
the effect that particular students realized what they were doing was
wrong. They also took what the lessons had to teach them and
worked on trying to be more successful in the regular classroom
setting.
Even though the format is similar to that of the Advantage
.Company, the scenarios and lessons were designed around the
population for middle school and more specifically to Lewis &
Clark's population. Repeated behaviors were resean:hed and the
lessons and activities w.er.e developed around the most .commonly
broken rules.
The lessons and activities were tried in a alternative program
at Lewis & Clark Middle school by the author. Minor changes were
made to lessons and activities after they were tested on a_group of
at-risk students. Out of 15 students 10 said that the lessons were
helpful and they wished they had heard about them before they
were in trouble.
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The strategy in making these lessons successful was to work
individually with one student at a time. One-on-one contact made
for the best results. Five out of five students who had a lesson one
.. on one made progress towards improVing their behavior. A group
lesson was given and about seven students tuned out.

Recommendations
The author believes that the success of an alternative program
depends on whether or not there are social skills built into the daily
curriculum that is taught, and aligning the findings of the latest
research on at-risk youth with the best practices of teaching. The
most successful alternative program will guide the student to being
a better student not only academically but also socially. This
project attempts to contribute to the strategies the teacher has to
meet the goals set forth by the state and the school district. It has
evolved and will continue to evolve as students and the teacher keep
the strategy of using social skills in the daily classroom activities.
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